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To counselors and all those who, 
by nature of who they are and what they do, 
care and advocate for those whom they serve.
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To suggest that school counselors face incredible demands is perhaps stating 
the obvious. Every school, every counselor, has experienced the challenge 
of addressing not only students performing below their academic potential 
but also those who are engaged in bullying, substance abuse, self-harm, and 
other destructive behaviors. Today’s school counselor is expected to support 
students, parents, and teachers and provide interventions for a variety of 
needs, such as mental health issues, disabilities, and more.

This situation of asking too much of too few is not new to school counsel-
ors. However, what is different about this situation is that the very quantity 
and severity of the issues presented has grown exponentially. The changing 
needs of those served by school counselors, including the students, their 
parents, the faculty, and the entire school community, demands that school 
counselors employ an alternative method of service delivery, one that not 
only remediates but impacts in such a way so as to prevent. The integrated 
model of school-based consultation presented within this text will assist 
school counselors in their efforts to intervene when necessary and to promote 
growth and prevention when possible.

About the Format of This Book

You will notice that each chapter opens with a reflection of a school counselor. 
These opening vignettes are used to set the stage for the content that follows. 
It is suggested that you return to these opening vignettes after you have read 
the chapter and apply what you have learned to that scenario. In addition, 
each chapter will provide case illustrations and guided exercises designed to 
make the concepts discussed come alive. Finally, in Section IV of this text you 
are guided in the application of all that you have learned. These last chapters 
are developed in the form of a culminating case. The reflections provided 
within these chapters along with the questions posed will help you to step 
into the role of counselor-as-consultant and apply all that you have learned.

While we hope that this text will help you in the development of new skills 
and knowledge, the real desire is that it stimulates your valuing of a new 
perspective on service delivery. It is in embracing the consultation model 
described that you will not only be able to serve as an effective interventionist 
but that you will also become an agent of change in service of prevention.

KLD/RDP 2019

Preface
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Section I
The Changing Needs of Our Consumers
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The School Counselor Addressing 
Increasing Need for Services

C H A P T E R  1

EAT LUNCH!!!

These two words, posted on a middle school counselor’s computer screen, are more than a 
reminder, or even a plea. The message in all its simplicity is a very succinct statement of the 
life of a school counselor in the 21st century. What started at the turn of the 20th century 
to address the vocational needs of students and assist in transitions into the workforce 
(Herr & Erford, 2011) has, in today’s vernacular, come a long way.

Today’s school counselors face impossible demands for service, so much so that the 
simple directive to “eat lunch” often goes unheeded. From the moment the counselor 
walks through the door, her professional calendar jumps to attention with overcrowded 
planned activities that are then overlaid by the unexpected, and often multiple, crises. 
The reflection shared by the following middle school counselor is not unique to her. It is 
more the rule than the exception, one that is highlighting the ever-increasing demand for 
school counselor services (see Case Illustration 1.1).

Case Illustration 1.1
A “Typical” Day

The following is a reflection of one day in the life of a suburban 
middle school counselor.

So, I had to laugh when one of my neighbors, a financial planner, said to me it must be 
nice to be able to spend your day merely chatting with young people. Well, to be honest, 
it wasn’t that I had to laugh; it was that I was restraining myself from being inappropriate 
in my response. Really? “Chatting with young people?”
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Now don’t get me wrong, there are times when I am having a delightful conversation 
with my middle school students. They are, or can be, a real hoot at times. But it would be 
an injustice to them to paint the picture that their lives are all sweet and innocent. Just 
this past week we had to deal with an unexpected death of a student’s mother, followed by 
that student’s own attempt to take his life.

My students are not insulated in some quaint, cute, covering of preadolescence, and 
my job is not simply to be the adult who chats.
Look at yesterday. It was a typical day.

Time Scheduled Nonscheduled Observation/Reminder

7:15 Check phone and 
email messages

*Need to follow up with 
Mr. L. regarding Andrew’s 
participation in class

7:30 Meet with J.P. 
(Principal)

Work on Back to School 
Night presentation for 
next Thursday night

7:45

8:00 Angelina M. 
(eat today?)

8:15 IEP meeting— 
remember to discuss 
new social group

Need to contact Mrs. Z. 
to follow up on today

8:30

8:45

9:00 Rob and Michael…
why the conflict?

Follow up on cooperation plan.
Consult with Mr. Y regarding 
the ‘fight.’
Reschedule R & M

9:15 (Cancel) Simone 
-reschedule

Meet with Aaron –
Walked out of 
Class –vulgarity 
to Ms. L.? 

Need to have Mr. and 
Mrs. J. come in to discuss 
Aaron… some issues and 
maybe referral required 

9:30

9:45 Observe Robbie—
Collect behavior 
data in English 

Talked to Robbie…no longer 
taking his medication
Connect with Mr. P. 
 to see why?

10:00

10:15 Return phone calls
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Tomasina– Mr. B’s 
math class 
(sent down) 

Deshane—drop in 
(wanted to show his 
A on his project…
very proud)

Schedule to see Jon D’s 
parents—begin process for 504

Get back to Mr. B. (about 
today’s visit from Tomasina)

10:45 7th gr. Lunch Bunch Focus on Carlos engage-
ment with group

11:00
Intervene with 
lunchroom fight 
between Liz, 
Eileen, Simone

11:15 (Cancel second lunch 
bunch because of 
issue in lunch room)

Inform all parents; this 
needs to be stopped—
social media shaming

11:30

11:45 Eat
.... Cancelled … 

No lunch…needed 
to meet with Mrs. C 
(regarding EL 
transfer student)

Need to discuss/have 
administration look at 
policies and procedures for 
collecting data on transfers

12:00

12:15

12:30 Classroom guidance 
–lesson 312:45 Schedule Tonya to follow up on 

comment made during lesson

1:00 Office Phone call Mr. P 
New living arrange-
ment for the twins

Let Elliot know about 
the transportation 
issue with the twins

1:15 Office

1:30 Meet with 7th-
grade team

Called out –respond 
to Mrs. L who is 
in the office re: ‘R 
being bullied.’

Need to invite the 7th gr girls 
to discuss this tomorrow 
during lunch bunch

1:45

2:00

2:15 Meet with 6th-
grade team

Discuss Jon D again, 
schedule with parents 
regarding 504 meeting 

2:30
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There is much demanded of our school counselors, a point that becomes even clearer 
when we consider the number of students with whom they are entrusted. According to 
the American School Counselor Association (ASCA) (2015a), the average school counselor- 
to-student ratio for the United States is 1:482, almost twice the recommended ratio of 
1:250. Some schools have lost school counseling positions while student numbers remained 
the same, and in the entire country, only three states have maintained a ratio lower than 
1:250 (ASCA, 2017).

2:45 Check in with Liz, 
Eileen, Simone Re: 
incident today

3:00 Hall watch—look 
for Tomasina/
ask her to stop in 
before homeroom

3:15

3:30 Office

3:45 Return Phone calls 
and reply to emails

Talk to Elliot regarding 
request by Mr. and Mrs. R. 
regarding having Robbie tested

4:00 Write notes regarding 
sessions today – 4:15 Follow up memo 

to Elliot about 
Mr. & Mrs. R. and 
Robbie testing

4:30 Check Lesson for to-
morrow’s period eight 
lesson on conflict - 
copy handouts

4:45 Home Unexpected 
meeting with 
Elliot—working 
on Robbie’s testing 
and new issue 
with new teacher 
Requested consult

Need to watch union issues 
Meet with Elliot tomorrow 
7:30 regarding Robbie testing
Check with K.C. about 
a possible observation 
in his 4th period?

5:15 Leave…
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While these numbers are staggering, they become almost mindboggling when one 
considers that for services to be truly effective they need to address not only the needs of 
the students but also those of their parents and the faculty who teach them. Given this 
context, the reminder, the request, the plea to eat lunch takes on a whole new meaning. 

The current chapter introduces the reader to the changing and expanding need for 
counselor service as well as the requirement that counselors adopt a model for service 
delivery that not only provides intervention but also, through collaboratively engaging and 
consulting with the significant players within the system, delivers prevention services. 
After completing this chapter, the reader should be able to

1. describe the nature of the increased demands being experienced by the school counselor 
in the 21st century;

2. identify the specific limitations to a direct service approach to these demands; and
3. describe the need and value for a new collaborative, preventive approach to 

counseling services.

Expanding the Role and Service of School Counselors

Perhaps the image of what was once referred to as the “guidance counselor” pictured 
as sitting in the office, drinking coffee, and simply handing out college applications, or 
comforting the elementary-aged child who lost her lunch, or perhaps addressing the antics 
of the class clown was never really an accurate portrayal of a school counselor’s life. It is 
certainly not anything that reflects the professional life of the 21st-century school coun-
selor, one that is a far stretch from the “guidance counselor.”

As Arne Duncan, former U.S. Secretary of Education, stated, “School counselors are 
pivotal in helping students manage their academic programs as well as the inevitable life 
events that may threaten students’ ability to succeed in school” (Duncan, 2014). School 
counselors are called upon to develop school guidance curriculum, provide individual and 
group counseling, and engage in consultations and referrals while offering psychoedu-
cation programs for parents and faculty (ASCA, 2012a). While school counselors serve as 
advocates for all students, there is a heightened awareness and greater emphasis for school 
counselors to advocate and support students so that they may have “equal right and access 
to free, appropriate public education…in which students are not stigmatized or isolated 
based on their housing status, disability, foster care, special education status, mental health 
or any other exceptionality or special need” (ASCA, 2016a; see A.10.f).

School counselors work to create an environment that encourages all students to feel 
comfortable to come forward with problems, and remain current to the ever-changing and 
complex world of students’ culture in order to support students and staff (ASCA, 2012b). 
Exceedingly more students have diverse and special needs that call for the school counselor 
to provide increased direct and indirect services, including 

• providing school counseling curriculum lessons, and individual and group counseling 
to students with special needs (ASCA, 2016b);
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• practicing culturally sensitive advising and counseling (ASCA, 2015b); 
• consulting and collaborating with staff and families to understand the special needs 

of a student and understanding the adaptations and modifications needed to assist the 
student (ASCA 2016b), and with stakeholders to create a school climate that welcomes 
and appreciates the gifts of culturally diverse students (ASCA 2015b); and

• collaborating with other related student support professionals (e.g., school psycholo-
gists, physical therapists, occupational therapists, special education staff, speech and 
language pathologists) in the delivery of services (ASCA, 2016b).

To suggest that the role and functions of the school counselor are demanding is indeed 
an understatement. The demand for school counselors’ expertise and engagement is 
stretching the limits of their time and energy, and making a simple directive such as “eat 
lunch” more and more difficult to fulfill.

Not Just More—More Complex and Demanding

Not only has the need for school counselor involvement increased but so has the nature of 
the issues presented (DeKruyf, Auger, & Trice-Black, 2013). A Currier and Ives portrayal of 
the rural schoolhouse with children innocently playing at recess, engaging in the arts and 
music, and being challenged in the basics of reading, writing, and arithmetic are regularly 
assailed by news reports of students being victimized and bullied, coping with debilitating 
anxiety and depression, and engaging in self-harm behaviors. Our society is in crisis, and 
our students are under attack. To the growing statistics on divorce rates, poverty, sexism, 
racism, violence within and outside of our families and institutions, drug and alcohol 
abuse, sexual abuse, joblessness, and homelessness, we now add the threat of terrorism 
and school invasion. The times and the needs have changed.

The issues presented to the 21st-century school counselor have increased in severity 
and complexity, whereas there was a time when a student’s failure to do homework was 
caused by disinterest or failure to bring home the appropriate materials. Given the reports 
of over 1.26 million homeless youth (2014–2015), of which 95,032 were unaccompanied 
(U.S. Department of Education, 2015), the issue of failure to complete homework or even 
attend school may be the tip of more significant concerns. Student complaints about being 
teased may have been formerly addressed by the counselor in direct service by providing 
a caring, supportive ear or perhaps assistance with the development of social skills but 
may now reflect realistic fears for the student’s safety of greater magnitude and stresses 
the need to provide a safe school environment (ASCA, 2016a), calling for intervention and 
prevention strategies at many levels. 

Student issues today are more complex and more severe, and if the school fails to address 
these issues and support students in their social-emotional needs, academic achievement 
becomes difficult if not impossible. For example, one study (Mojtabai, Olfson, & Han, 2016) 
stated that the prevalence of teens who reported a major depressive episode in the previ-
ous 12 months jumped from 8.7% in 2005 to 11.5% in 2014. The following case illustration 
highlights the complexity of the issues confronting our students (Case Illustration 1.2).
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While it would be a relief if Tina’s story was rare, and perhaps the specifics are, the 
truth is that the core elements of her experience are shared by many students. It is not 
uncommon for school counselors to find themselves at one point assisting a student with 
a scheduling issue or college choice, only to engage with the next student around matters 
of familial violence, drug abuse, suicidal ideation, or panic attacks.

Too many of our students are struggling in school as a result of attempting to adapt 
to a home life and a world in which there are real physical, social, and psychological 
threats. There are many of our students who are attempting to balance the challenges 
of their development, the demands of school, and the demands of their life, and are 
realizing that such a balance is not possible. The conditions experienced by many of 
our students are not only interfering with their education but are wreaking havoc on 
their emotional well-being. Table 1.1 provides a small sampling of the statistics reflect-
ing increasing significant issues and challenges facing our students and requiring the 
attention of our school counselors.

The data presented in Table 1.1 reflect a period prior to 2010. And while it would be 
affirming to believe that things have changed for the better, data from the Substance 
Abuse and Mental Health Service Administration would suggest that is not the 
case. Data from 2015 reveal that more than 40% of youth ages 13–17 have experi-
enced a behavioral health problem by the time they reach seventh grade. Further,  
11.4% of youth ages 12–17 had a major depressive episode, up from the 8.1% reported 

Case Illustration 1.2
Tina―Problems with Homework?

Carol W., the school counselor, was asked to meet with Tina, a fifth-grade student who 
was reported to be failing all her subjects, primarily due to her failure to complete home 
assignments. Tina by all accounts is a sweet, very cooperative and bright young lady. 
While she has struggled to complete assignments in the past, it has never been as bad as 
it is currently.

Tina’s family was not unknown to the school or social service agencies. Sadly, her 
17-year-old brother died of a drug overdose, and her mother has been arrested on multiple 
occasions for disorderly conduct. While neither the counselor nor the school nurse has 
been able to identify any physical signs of abuse, there is a suspicion that the children may 
be experiencing some form of abuse at the hands of the mother’s current boyfriend. It is 
clear in talking with Tina that she has taken on the duties of maintaining the house and 
caring for her younger siblings. She noted that her mother stays away days at a time and 
sometimes they are all alone with Ramon, the mother’s boyfriend. The absences of the 
mother and the anxiety that Tina exhibits when talking about her mother’s boyfriend are 
enough for the counselor, the nurse, and the principal to reach out to children and youth 
services. Somehow, given these conditions, completing her fifth-grade assignments are 
not a priority.
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for 2009, and suicide was found to be the third leading cause of death among youth 
ages 15–24 after accidents and homicide (Substance Abuse and Mental Health Service 
Administration, 2015).

This assault on our students’ well-being does not stop at the school door nor do the 
devastating effects remain outside of the classroom. In fact, according to Ringeisen, 
Henderson, and Hoagwood (2003), schools, and the school counselor in particular, now 
serve as major players in the effort to provide mental health services to those students in 
need. The need for school counseling services appears to be particularly important given 
the fact that an estimated 75% of children with emotional and behavioral disorders do not 
receive specialty mental health services (Huang et al., 2005).

School counselors are becoming increasingly aware that what at first may appear to 
be a minor social or academic problem can, and with increasing frequency does, unfold 
to test the limits of a counselor’s ability, time constraints, and position as a school coun-
selor. While the experience of Carol W., the counselor, working with Tina (see Case 
Illustration 1.2) may be somewhat unique, most school counselors can identify with the 
experience of approaching what appeared to be a manageable issue only to have it rap-
idly unfold and reveal a more serious concern. It is not unusual to find that the failure to 
complete homework is compounded and exacerbated by many other factors in the child’s 
life (e.g., learning disability, negligent or absent parents, family alcoholism). Exercise 1.1 
is provided to assist you in gaining first-hand knowledge of the realities of school-based 
counseling in your area.

TABLE 1.1 Expanding Need for School Counseling Service

• In 2009, an estimated 3.1 million persons aged 12 or older used an illicit drug for the first time within 
the past 12 months. 

• In 2009, an estimated 22.5 million persons (8.9% of the population aged 12 or older) were classified with 
substance dependence or abuse in the past year based on criteria specified in the Diagnostic and Statistical 
Manual of Mental Disorders, 4th edition (DSM-IV). 

• Suicide is the third leading cause of death among Americans aged 15–24 and the second leading cause 
of death among those aged 25–34. Among college students, suicide is the third leading cause of death. 

• In 2009, 23.5 million persons aged 12 or older needed treatment for an illicit drug or alcohol use problem 
(9.3% of persons aged 12 or older). In 2006, 5% of children aged 4–17 were reported by a parent to have 
severe difficulties with emotions, concentration, behavior, or being able to get along with other people. 
In any given year, about 5% to 9% of children have a severe emotional disturbance. These figures mean 
that millions of children are disabled by mental illnesses every year.

• Each year, more than one million youth come in contact with the juvenile justice system, and more than 
100,000 youths are placed in some correctional facility. An astounding 80% of children entering the juvenile 
justice system have mental disorders. Many juvenile detention facilities are not equipped to treat them.

• In 2009, there were two million youths (8.1% of the population aged 12–17) who had a major depressive 
episode (MDE) during the past year. An estimated 1.4 million youths aged 12–17 (5.8%) had an MDE with 
severe impairment in one or more role domains (i.e., chores at home, school or work, close relationships 
with family, or social life) in 2009.

Source: The American Counseling Association, “ The Effectiveness and Need for Professional Counseling Services.” Copyright © 
2011 by American Counseling Association.
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There was a time when the most significant concerns facing a school counselor were how 
to assist a new, anxious student in adjusting to the school environment or how to help a 
student develop some time management and organizational study skills. While these 
needs continue to exist, the nature of student concerns and issues has extended well be-
yond adjustment anxiety and study skills acquisition. The current exercise invites you to 
become familiar with the changing needs of today’s students and the impact that has on 
the role and function of today’s school counselor.

Directions: Visit three school counselors: an elementary, middle, and high school 
counselor. Find counselors who have been working as a school counselor for at least five 
years. Ask them each of the following questions, and fill out an answer sheet for each 
school counselor:

1. How long have you been working as a school counselor? 
2. In the early years of your career, what were the problems or student concerns you most 

typically experienced?
3. In the last few years (or year), have you noticed a change in the type of concerns and 

problems students now present? If so, in what way have these changed? 
4. Please identify the degree or extent to which you encountered each of the following, first 

during the early years of your career and next, most currently. 

(Code response as: none, very few, some, quite a few, a lot).
Student Problem/Concern Early Part of Career Most Recent Part of Career
Eating disorders (e.g., anorex-
ia, bulimia)
Special learning needs (e.g., 
learning disabilities, attention 
deficit, medical conditions)

Mood disorders (e.g., major 
depression, bipolar disorders)
Anxiety disorders (e.g., specific 
phobias, obsessive-compulsive 
disorders, generalized anxiety)
Drug and alcohol dependency/
addictions
Sexual orientation issues
Explosive/hostile behavior
Bullying/targets of bullying
Homelessness
Family-related concerns (e.g., 
separation, divorce, domestic 
violence)
Social/peer group problems
Other: (indicate)

Exercise 1.1 Student Concerns—
Then and Now
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Not only have student concerns and problems increased in depth and complexity, the 
school counselor is now asked to serve in a variety of support roles, such as those listed 
(planning specialist, crisis interventionist, violence prevention programmer, etc.). These 
multiple demands and job requirements take the counselor out of the office and away from 
one-on-one student contact. It will be the extent to which counselors not only balance 
these multiple demands but also find ways to integrate each demand as part of a compre-
hensive counseling program that will determine their level of effectiveness.

Directions: While you can, and most likely have, read accounts of the various roles 
and functions school counselors perform, the lived experience can prove much more in-
sightful. Your task is as follows:

1.  Ask a counselor if he would keep a diary or a professional calendar (or share if he already 
does) marking the various activities throughout a one-week period. Review the journal with 
the counselor, assessing the degree to which this reflects a typical week.

2.  Ask that counselor if you could “shadow” him for a single day. Keep a journal of all of the 
planned and unplanned services and activities in which that counselor was asked to engage. 
Record your reflections as you go through the day.

3.  Based on these two tasks, write a summary of what you learned about the role and function 
of the school counselor.

4.  What have you identified as the knowledge, skills, and attitude you will need to be effective 
in this professional role?

5.  In a class discussion surrounding these findings, share what reflections you have regarding 
different levels of service (elementary, middle, high school) and other factors such as 
population, socioeconomic status, geographics, and private or public school.
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New Demands and the Need for a New Approach

The nature and extent of the demands placed on today’s school counselor have changed, 
and as a result, a traditional approach to service delivery such as seeing each student one-
on-one, in direct service, is simply inadequate (see Exercise 1.2).

There is a need for new strategies and resources to meet the needs of all students 
(Hughey, 2011). The high workloads, large numbers of diverse students, and extent to 
which many students experience significant educational challenges and emotional and 
mental health issues challenges the effectiveness of the traditional direct service, one-
on-one approach to counseling services. Further, school counselors have been called to 
move beyond assisting those who may be experiencing difficulty and “provide effective, 
responsive interventions to address student needs” (ASCA, 2016a; see A.1.g). As such, 
school counselors must now employ methods that foster healthy development, resiliency, 
and academic success for all students, while at the same time identify and remove factors 
that place students’ academic achievement at risk. Such a model is one that approaches 
student issues from a systemic, ecological perspective and engages all stakeholders by way 
of coordination, collaboration, and consultation.

Summary

• According to ASCA (2015), the average school counselor-to-student ratio for the United 
States is 1:482, and this is the average with some schools having but one counselor for 
a population of over 1,000.

• Counselors are called upon to develop school guidance curriculum, provide individ-
ual and group counseling, and engage in consultations and referrals while offering 
psycho-education programs for parents and faculty (ASCA, 2012a).

• School counselors serve as advocates for students with special needs, providing these 
students with both direct and indirect services.

• Data from 2015 reveal that more than 40% of youth aged 13–17 have experienced a 
behavioral health problem by the time they reach seventh grade (Substance Abuse 
and Mental Health Service Administration, 2015).

• The nature and extent of the demands placed on today’s school counselor have changed, 
and as a result, a traditional approach to service delivery such as seeing each child 
one-on-one in direct service is inadequate.

Additional Resources
Print

American School Counselor Association (ASCA). (2012). The ASCA national model: A framework for school counseling 
programs (3rd ed.). Alexandria, VA: Author.

Erford, B. (2014). Transforming the school counseling profession (4th ed). New York, NY: Merrill Counseling.
Forman, S. G. (2015). Implementation of mental health programs in schools: A change agent’s guide. Washington, DC: 

American Psychological Association.
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Web-Based
American Counseling Association (ACA). http://www.counseling.org 
American School Counselor Association (ASCA). http://www.schoolcounselor.org
American School Counselor Association (ASCA). (2012). School counselor competencies. https://www.schoolcounselor.

org/asca/media/asca/home/SCCompetencies.pdf
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